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论文摘要 Traditional literature on the privacy calculus theory 

shows that a tradeoff exists between risks and benefits when 

determining an individual’s information behavior. However, 

adolescents do not have a full knowledge or appreciate of risks 

and benefits because of their limited rationality and cognition and 

they often underestimate risks and overestimate benefits. 

Therefore, I offer a novel approach to studying the factors that 

affect adolescent online disclosure from the perspective of 

parental mediation. In previous research, the findings regarding 

the relationship between parental mediation and adolescents’ 

online disclosure have been inconsistent. This study explores such 

inconsistency by categorizing online disclosure into two 

dimensions—namely self-information disclosure and sharing-

information disclosure, and introducing parent and adolescent 

gender. Based on a survey of 811 families (father, mother, and an 

adolescent) in China, this study shows that when a father uses an 

evaluative mediation strategy with his children, especially with 

boys (vs. girls), and when a mother uses a restrictive mediation 
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strategy with her children, especially with girls (vs. boys), the 

children are more likely to reduce their online self-disclosure. 

Specifically, children’s self-information disclosure is more 

negatively affected by the father’s evaluative mediation and the 

mother’s restrictive mediation when compared with sharing-

information disclosure. Theoretical and practical implications of 

these results are discussed. 

关 键 词 Adolescents, Self-information disclosure, Sharing-

information disclosure, Evaluative mediation, Restrictive 

mediation, Gender 
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论文正文： 

INTRODUCTION 

Internet prevalence and the development of information technologies have 

changed people’s daily lives—and the social lives of adolescents in particular. 

According to a Pew research report (Anderson & Jiang, 2018), about 95% of teenagers 

have access to a smartphone, and 45% of them are online “almost constantly.” Many 
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adolescents view smartphones as an integral part of their lives and feel that they can 

hardly live without them (Roberts et al., 2014). YouTube, Instagram, and Snapchat are 

the most popular social media websites among adolescents, as social media has given 

teenagers the opportunity to be connected virtually. According to Statista,1 in 2017, 

2.48 billion online users used social networking sites, and this number is expected to 

grow to 3.09 billion by 2021. Growing up in the internet era, adolescents view social 

media platforms as an inseparable part of daily life, making social media the default 

solution for improving their social lives (Shapiro & Margolin, 2014). 

Social media websites commonly ask users to provide personal information, and 

encourage users to also post their feelings and experiences. Online disclosure refers to 

the extent to which individuals share personal information with others via online 

platforms such as social media websites (Collins & Miller, 1994). Online disclosure has 

been considered a crucial step in developing close relationship with others (Reis & 

Shaver, 1988). Such disclosure could be particularly important for adolescents, because 

they are eager to gain peer approval and acceptance and exchanging personal 

information may be a starting point (Christofides et al., 2011; Rimal & Real, 2005). As 

social media becomes a new venue for adolescents to interact and make friends, online 

disclosure may be an important gesture in building good online relationships.  

Although social media expands adolescents’ social connections and generates 

interactive opportunities with friends, online disclosure may bring unintended risks and 

negative consequences to children and adolescents (Forest and Wood, 2012). Some 

studies have shown that adolescents who disclose more personal information on social 

media websites are more likely to suffer from cybervictimization, online bullying, or 

                             
1 https://www.statista.com/statistics/278414/number-of-worldwide-social-network-users/ (Accessed on 

Feb 24, 2020) 

https://www.statista.com/statistics/278414/number-of-worldwide-social-network-users/


5 

 

meet a stranger encountered online in person (Wright, 2018; Lenhart et al., 2011; Mesch, 

2009).  

For fear of these negative consequences, parents make a great effort to reduce 

adolescents’ online disclosures. Given that adolescents’ behavior can be influenced by 

parents, I intend to understand how adolescents’ online disclosures are affected by 

parental mediation strategies.  

Adolescents are in the transition period from childhood to adulthood. Although 

they seek autonomy and independence during this time, they still need wisdom and 

guidance from parents to adapt to independent living. Parents are important 

socialization agents for children’s growth, particularly in terms of skills, knowledge, 

and attitudes related to their roles in society (Moore et al., 2002), and parental 

perspectives can be passed on to their children through this socialization process 

(Moschis & Churchill, 1978). 

Previous scholars have explored the relationship between parental mediation and 

adolescents’ private information. In these studies, parental mediation has often been 

considered a multidimensional concept and includes restrictive mediation, evaluative 

mediation, and co-using (Lee & Chae, 2012; Lo Cricchio et al., 2022; Navarro et al., 

2013). However, because adolescents pursue independent thinking and behavior, the 

parental mediation of co-using—defined as parents and children using the internet 

together for browsing or social media participation—has rarely been used to be 

explored the effect on adolescents’ online disclosure (Shin & Ismail, 2014; Valkenburg 

et al., 2013). And most of the studies focusing on the influence of restrictive mediation 

and evaluative mediation on adolescents’ online privacy disclosures have reached 

inconsistent results (Lo Cricchio et al., 2022). The majority have shown a negative 
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correlation between parental mediation (including restrictive and evaluative mediation) 

and adolescents’ online disclosures (Liu et al., 2013; Liu et al., 2016; Lwin et al., 2008). 

However, some studies have shown that restrictive and evaluative mediation strategies 

do not affect adolescents’ online disclosures (Shin et al., 2012), and others have shown 

that both mediation strategies can positively affect adolescents’ online disclosures (Shin 

& Ismail, 2014; Shin & Kang, 2016). According to Lo Cricchio et al. (2022), a possible 

reason for such inconsistent findings is that some contextual factors—such as 

adolescents’ pursuit of independence, parental knowledge, technical ability and 

perceived privacy risks—have not been taken into account. In this study, the sociologic 

concept of gender is used as a contextual factor to explain these inconsistent findings, 

because the theory of gender-role learning indicates that parents’ different gender roles 

and characteristics may have different effects on the attitude and behavioral learning of 

children, depending on whether the gender matches between children and parents (van 

der Vleuten et al., 2018). Finally, according to information that is disclosed online, there 

are two specific types: self-information disclosure and sharing-information disclosure 

(Chen et al., 2016; Taddicken, 2014). Previous studies have not distinguished between 

these two types when exploring the relationship between parental mediation and 

adolescents’ privacy disclosures. However, Taddicken (2014) has suggested that self-

information disclosure and sharing-information disclosure are distinct and have 

different formation mechanisms that need to be studied separately. 

Therefore, this study investigates the influence of parental mediation on the two 

types of online disclosure of adolescents, as well as the moderating effect of adolescents’ 
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gender. This study offers several important theoretical and practical contributions. First, 

previous studies on information privacy disclosure have mainly focused on the 

individual perspectives of adults, who fully weigh benefits and costs before making 

privacy decisions (Dinev et al. 2015; Smith et al. 2011). However, adolescents often 

underestimate risks and overestimate benefits due to the limited rationality and 

cognition (Jia et al., 2015), which may be affected by social factors. Hence, the current 

study extends the information privacy disclosure literature by emphasizing the 

influence of parental mediation as a social factor on adolescents’ online disclosures. 

Second, I not only explore the influence of restrictive and evaluative mediation on the 

two types of disclosure (self-information and sharing-information disclosure), I also 

compare the father and mother’s different mediation effects upon disclosure. Previous 

studies have investigated only one parent and have not compared the influence of both 

parents at the same time (Chen et al., 2016; Lee & Chae, 2012). Third, in this study, the 

influence of different mediation strategies adopted by the father and mother, as well as 

the moderating effect of adolescents’ gender, are examined, which responds to a call for 

contextual reasons for previous the studies’ inconsistencies. Finally, adolescents often 

do not understand the extreme importance of privacy. Thus, although parental education 

and mediation play a very significant role, most studies have shown that such mediation 

is often ineffective or even counterproductive (Shin et al., 2012; Shin & Kang, 2016). 

The current study can provide advice on how parents should correctly use mediation 

strategies to reduce their children’s online disclosure on the internet, especially in 

regards to their children’s gender.   
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The structure of this study is as follows First, I review the existing research 

literature. The hypotheses and conceptual model of this study are then proposed. The 

research methodology, including data collection and variable measurements, are 

presented. I then conduct the hypotheses tests and display the research results. Finally, 

the theoretical and practical contributions, as well as research limitations and future 

research directions, are discussed.  

 

THEORETICAL BACKGROUND 

Parental Influence and Children’s Behavioral Changes  

Extant research on family influence suggests that parents, as children’s primary 

socialization agents, play an important role in shaping children’s learning (Moschis, 

1985). The process of socialization generally starts in childhood, which makes parents 

the first and probably the most influential socialization agents (Moore et al., 2002). 

During this process, children tend to learn social norms, attitudes, and motives from 

their parents (Moschis & Churchill, 1978). As one result of learning in the socialization 

process, children may change their attitudes or behaviors in response to parental 

influence. Another possible outcome of parental influence might be that children do not 

actually acquire their parents’ attitudes, but rather address their concerns by simply 

behaving as expected. In this paper, I will examine the processes of these two possible 

outcomes, respectively. 
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Parental influence research suggests that information, beliefs, and resources can 

be transferred from one generation to the next through an internalization process 

(Moore et al., 2002; Yang & Laroche, 2011). This type of influence could last for three 

or even four generations within the family (Schiffman & Kanuk, 2004) and include 

different aspects such as brand attitudes and decision preferences (Hsieh et al. 2006; 

Schindler et al., 2014). In the context of online disclosure, the internalization process 

occurs when parents influence children’s disclosure through privacy concerns. This 

process often takes place when parents pass down values they have endorsed or 

modeled to their children (Grusec & Goodnow, 1994; Lekes et al. 2011; Yang & 

Laroche, 2011). Consistent with this argument, recent studies have indicated that 

parents’ risk attitudes can also be conveyed to their children (Anger & Heineck, 2010; 

Dohmen et al. 2012). For example, De Paola (2013) showed that students whose parents 

are entrepreneurs (i.e., risk-bearing parents) are more likely to have a higher risk-taking 

propensity than those whose parents are employed as public sector employees (i.e., risk 

averse parents). Similarly, Necker and Voskort (2014) reported that parents and their 

children have similar levels of willingness to take risks in their respective occupations. 

In fact, parents’ self-reported risk attitudes are highly correlated with their children’s 

attitudes in a variety of domains, including financial risk and career risk (Dohmen et 

al., 2012).  

Different from the internalization process in which parents’ attitudes or beliefs 

impact children’s attitudes or beliefs, parental influence could also generate a 

compliance process in which parental perception directly impacts children’s behavior. 
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Prior research has shown that parents might directly impact children’s behaviors and 

can include information searches, purchasing patterns, and brand loyalty (Cotte & 

Wood, 2004). In our study context, this compliance process reflects the pattern in which 

parental online-privacy concerns directly influence children’s online disclosure without 

changing children’s privacy concerns. The induced behavior is adopted by children not 

because they believe in its content, but because by conforming, they may expect to gain 

rewards and/or avoid punishments (Kelmen, 1958; Yang, 2008). For example, children 

may obey parents’ requests regarding eating heathy food, such as fruits and vegetables, 

to earn some game time. Another example is that children comply with their parents’ 

request of verbally expressing gratitude to others, and thus are not accused by parents 

of showing bad manners (Halberstadt et al., 2016). As such, in the online context, 

children may adopt advocated behaviors by agreeing with parents’ perspectives 

regardless of their own. However, this does not mean children accept their parents’ 

attitudes or perspectives wholeheartedly (Kochanska, 2002; Yang, 2008).  

Similar concepts have been discussed by previous researchers to describe these 

two types of processes. Peterson et al. (1985) suggested that when children outwardly 

conform to their parents without an internalized commitment to their attitudes, it shows 

children’s external conformity to their parents’ requests. When children have integrated 

parents’ attitudes into their own and behave accordingly, it indicates internal conformity. 

 

Context of Learning: Parental Mediation Strategies 

Mediation strategies provide a learning environment that facilitates parents’ 



11 

 

influence on their children. These strategies were first examined in the context of 

children’s television viewing (Nathanson, 1999; 2001). When different programs are 

publicly televised, children might be exposed to content that parents do not want them 

to see. Therefore, parents often employ mediation strategies to protect children from 

being influenced by undesirable content or help children understand a particular 

message. For example, parents may watch television with children in order to express 

opinions on the programs and reduce potential negative influences. Parents may also 

set up rules by themselves or with their children regarding programs they are allowed 

to watch. By implementing these strategies, children are more likely to learn about their 

parents’ concerns regarding television programs. Later, adapting restrictive, evaluative 

mediation strategies from Nathanson (2001) and co-using mediation strategy from Lee 

et al. (2007), Navarro et al. (2013) extended these three strategies into the online context. 

Table 1 summarizes these three typical strategies—restrictive, evaluative, and co-using 

parental mediation—in the context of children’s online activities. These strategies of 

restrictive and evaluative mediation are the focus of this study.  

Restrictive parental mediation allows parents to set expectations and rules (e.g., 

which websites to visit, how much time spent on internet browsing) for their child to 

follow (Lee, 2012). Using such expectations and rules, parents often employ reward or 

punishment mechanisms to drive their child to adopt advocated behaviors (Gershoff, 

2002). For example, parents may allow their child some extra game time if she 

effectively follows the rules; otherwise, parents may reduce her normal amount of 

playtime. The child may learn parental attitudes and concerns through such 

reinforcement. Consistent with this argument, Buijzen and Valkenburg (2003) showed 

that children’s comprehension about their parents’ attitudes toward materialistic and 

consumption-inducing advertising is likely to be enhanced through restrictive parental 
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mediation. Through a time restriction, parents’ attitudes toward the television program 

are emphasized. Reiterated parental perspectives are more likely to draw children’s 

attention and make them realize parental concerns regarding the content. 

 

Table 1. Context of Learning: Parental Mediation Strategies 

 Definition How Strategies Facilitates 

Learning 

Empirical Examples  

Restrictive 

Parental 

Mediation 

A strategy that 

monitors and limits 

children’s online 

activities. 

Provides parental 

expectations and rules 

regarding websites or 

software children can use. 

Children may learn 

parents’ attitudes and 

concerns via 

reinforcement. 

Setting time limits for 

children’s internet 

surfing, and checking 

websites and software 

that children install. 

Evaluative 

Parental 

Mediation 

A strategy that 

encourages parents 

and children to set 

up guiding rules 

together for 

children’s online 

activities. 

Strategies reflect parental 

support for children’s 

online behaviors and give 

children respect. Children 

may learn parents’ 

attitudes and concerns 

from children’s interactive 

discussions and 

communications in 

creating rules. 

Co-creating certain 

rules regarding which 

websites and how 

much time children 

spend on them. 

Co-using 

Parental 

Mediation 

A strategy that 

encourages parents 

and children to use 

the Internet together 

without discussion. 

Parents directly monitor 

children’s online behavior. 

Children may reduce self-

disclosure simply because 

of parents’ presence. 

Joining the same 

social network site, 

and sharing the same 

platform information.  

  

Evaluative parental mediation offers an opportunity for parents and children to engage 

in interactive communication. The process involves children’s active participation in 

making rules to guide their behavior and motivates both parents and children to interact 

regarding the necessity of such rules (Warren et al., 2002; Yang, 2008). Research on 

evaluative parental mediation in television viewing, for example, has shown that 

children whose parents use evaluative mediation are more likely to adopt their parents’ 

skeptical attitude toward television content (Austin, 1993). This is because such parents 

have actively provided input to help children understand the content (Austin, 1993; 
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Austin et al., 2000), including content that promotes materialistic values and product 

purchases (Buijzen & Valkenburg, 2003; 2005). Through parent-child interactions, 

children better understand parents’ concerns regarding television content. 

Online Disclosure 

Internet popularity has created a highly interconnected environment. Users can 

disclose or share various information anytime to other users regardless of whether they 

know them (Bevan et al., 2015; Christofides et al., 2011). When registering or using 

some network platforms for the first time, such as Facebook and SNS, users will be 

encouraged or even forced to disclose personal privacy information and create personal 

data, such as name, gender, age, and contact information for convenient communication 

(Christofides et al., 2012). Many studies have shown that adolescents are more likely 

than adults to disclose information online (Van Gool et al., 2015). It has been shown 

that through information sharing, adolescents build and display their self-image and 

then form and maintain their social circle (Taddicken, 2014; Van Gool et al., 2015). 

However, as adolescents do not have fully mature social cognitive abilities—and 

information on the internet is persistent, replicable, scalable, searchable, and shareable 

(Taddicken, 2014)—online disclosures can result in unnecessary or even dire 

consequences such as privacy invasion, reputation damage and cyberbullying (Liu et 

al., 2019; Van Ouytsel et al., 2014). Therefore, it is important to explore the influencing 

factors of adolescents’ online disclosures. 

Traditional literature on the privacy calculus theory (Dinev et al., 2015; Smith et 

al., 2011) shows that a tradeoff exists between risks and benefits when determining an 
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individual’s information behavior (Smith et al., 2011). If the benefits outweigh the risks, 

the individual will disclose information. Previous research indicates that the privacy 

calculus is not only a direct antecedent to online disclosure behavior, but also a basis 

for integrating other theories on information privacy (Li, 2012). Thus, one can deduce 

that adolescents’ online disclosure is determined by both benefits and risks. For the 

perceived benefits, previous research has shown that perceived self-enhancement and 

perceived socialization are two kinds of benefits. The former refers to using social 

media to present adolescents themselves, impress others, and enhance their self-image 

and popularity (Hawk et al., 2019), while the latter refers to addressing social 

relationships through online interactions (e.g., making new friends, sustaining 

friendships) (Chen et al., 2016). The two kinds of benefits encourage adolescents to 

disclose on social media. In this study, I treat the two kinds of benefits as the control 

variables for adolescents’ online disclosure. In the case of perceived risks, 

cyberbullying is a general risk for adolescents (Chen et al., 2016), which could affect 

their online disclosure behavior. Therefore, I include the experience of cyberbullying 

as a control variable to show the influence of risk factors on adolescents’ online 

disclosure. 

When determining an individual’s information behavior, he or she will make a 

tradeoff between risks and benefits, especially adults (Smith et al., 2011). However, 

Oliva (2004) pointed out that adolescents do not have a full knowledge or appreciate of 

risks and benefits because of their limited rationality and cognition (Jia et al., 2015), 

and they often underestimate risks and overestimate benefits.  
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Considering that adolescents are more likely to be affected by the external 

environment (Story et al., 2002), prior research on adolescents’ online disclosure has 

been explored from the aspects of individual characteristics and external environment 

characteristics. Online adolescent users who are more likely to disclose information 

tend to be male, over age 15 (Xie & Kang, 2015), more trusting of others (Chang & 

Heo, 2014; Joinson et al., 2010), and have larger circles of friends who use the internet 

more often (Madge et al., 2009; Manago et al., 2012). In addition, adding new, 

unfamiliar friends to a social network can increase adolescents’ online disclosures 

because of a desire to be popular (Christofides et al., 2011). Moreover, Xie and Kang 

(2015) suggested that the number of social network applications used by adolescents is 

also related to information disclosure, because as the number of applications increases, 

the greater the level of disclosure. At the same time, adolescents with high privacy 

concerns can reduce their private disclosure behavior by increasing network 

management (Chen et al., 2016). In previous studies, adolescents’ online disclosure has 

been mostly explored as a single dimension. However, recent studies have pointed out 

that adolescents’ online disclosures are diverse and include self-information such as 

names and photographs, as well as the sharing of news, other people’s opinions or 

information, and so forth (Chen et al., 2016; Taddicken, 2014). Types of information 

disclosure have different characteristics (for example, self-information disclosure is 

more sensitive and controllable than sharing-information disclosure), and adolescents 

might have different considerations when making disclosures; that is, the formation 

mechanisms of the types adolescents’ information disclosure behaviors are different 



16 

 

(Taddicken, 2014). Therefore, to better understand adolescents’ online disclosure and 

reduce the possibility of adverse consequences, I offer a novel approach to studying the 

factors that affect adolescent online disclosure from the perspective of external 

environment, and I conduct a more detailed exploration of two different types of online 

disclosure (self-information and sharing-information disclosure) from the perspective 

of parental mediation strategies. 

 

RESEARCH MODEL AND HYPOTHESES DEVELOPMENT 

The Effect of Parental Mediation on Adolescents’ Online Disclosures 

Parents play different roles in their social lives and family lives (Philip et al., 2019). 

Previous studies have indicated that a father, as a male, often shows strong, persuasive, 

and logical characteristics and pays more attention to power, achievement, and self-

guidance. A mother, as a female, is considered emotional, gentle, and sensitive, and 

pays more attention to love, family, and security (Drake et al., 2017; Schwartz & Rubel, 

2005). According to the gender-role theory, mothers may be more suitable for the 

nursing occupation, for example, which requires sensitivity and meticulousness, while 

fathers are more suitable for the occupation of workers, which requires strong physical 

strength (van der Vleuten et al., 2018). Similarly, in the family, the mother takes on 

more housework and child care, and the father takes more responsibility for the family’s 

economic resources (Hess et al., 2014; Lee, 2000). Although both parents may play an 

important role in their children’s socialization (Updegraff et al., 2009), fathers and 
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mothers have distinct personality characteristics, values, and behavior norms that have 

corresponding influence on children’s personalities, values, and behavior norms (van 

der Vleuten et al., 2018). Thus, when it comes to monitoring their children’s online 

disclosure, fathers and mothers should use different mediation strategies to maximize 

their effectiveness.  

For a father, evaluative mediation is more effective than restrictive mediation, for 

two reasons. First, as a male, a father is often regarded as rational, logical, and 

persuasive (Philip et al., 2019), and he tends to solve problems in an organized and 

logical way (McKinney & Stearns, 2021; Szkody et al., 2020). Compared with 

restrictive mediation, discussion-based evaluative mediation emphasizes the 

internalization process. That is, this mediation focuses more on changing the children’s 

attitude rather than directly changing their behavior (Kang et al., 2021), which is more 

consistent with a fathers’ personality characteristics and can play to gender-role 

advantages to achieve effectiveness in reducing children’s online disclosure. Second, 

as the father often pursues power, self-achievement, and usually financial support for 

the family (Hess et al., 2014; Laghi et al., 2012), he is often less involved in the care 

and education of their children than the mother (Tam, 2009; Updegraff et al., 2009). 

Under these conditions, if a father engages in rule-based restrictive mediation with their 

children, it may be more likely to trigger rebelliousness (Lo Cricchio et al., 2022), 

resulting in the opposite effect. However, if the father uses evaluative mediation, he can 

develop more communicative and educational opportunities with his children, as well 

as strengthen their mutual understanding (Lee & Chae, 2012; Shin & Kang, 2016). In 
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this way, children can also better understand the problems of online disclosure and 

effectively reduce self-information and sharing-information disclosure.  

In the two types of online disclosure, self-information disclosure is more related 

to the real-world information of adolescents and their families (Taddicken, 2014), and 

such disclosure may even feature images of the adolescents in their daily lives (Van 

Gool et al., 2015). If this information is used maliciously, it could have a great impact 

on adolescents’ real lives (Liu et al., 2019). Therefore, parents should pay greater 

attention to adolescents’ online self-information disclosure (Shin & Kang, 2016). 

However, the content of sharing-information disclosure mainly come from others—

such as news and hearsay—not the children themselves (Chen et al., 2016; Taddicken, 

2014). As a result, parents may pay less attention to their children’s sharing-information 

disclosure than to self-information disclosure. In addition, children’s sharing-

information disclosure mainly repeats information from others, which cannot be 

controlled. As a result, it is difficult for parents to make rules or even discuss the 

information shared by children (Kang et al., 2021). Given these two reasons, compared 

with children’s sharing-information disclosure, parents may pay more attention to 

children’s self-information disclosure in the mediation strategy, and parental mediation 

may be more effective in reducing children’s self-information disclosure. Therefore, a 

father’s evaluation mediation may be more effective in reducing children’s self-

information disclosure than in reducing sharing-information disclosure.   

Accordingly, the following hypotheses are proposed: 
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H1a: A father’s evaluative mediation is negatively related to his children’s self-

information disclosure. 

H1b: A father’s evaluative mediation is negatively related to his children’s sharing-

information disclosure. 

H1c: The negative relationship between a father’s evaluative mediation and 

children’s self-information disclosure is stronger than that of his children’s sharing-

information disclosure. 

For a mother, restrictive mediation is more effective than evaluative mediation. 

Unlike the father, the mother is emotional and gentle (Philip et al., 2019). She 

undertakes more care and education of the children and has more contact time (Tam, 

2009; Updegraff et al., 2009). Considering the communication between a mother and 

children in daily life, which can strengthen trust (Laghi et al., 2012; Liu et al., 2015), 

when she makes rules for her children’s online disclosure, the rules are more likely to 

be accepted, thus reducing the children’s disclosure. Moreover, restrictive mediation 

emphasizes direct compliance based on daily communication and trust, which matches 

the mother’s family role. Therefore, even if internet access rules are set for children, it 

is easier for a mother to find appropriate ways for the children to understand and accept 

such rules (Laghi et al., 2012; Tam, 2009)—i.e., to exert the effectiveness of restrictive 

mediation to reduce children’s online disclosure, including self-information and 

sharing-information disclosure. Conversely, evaluative mediation focuses on 

discussion and communication and does not explicitly set boundaries for children’s 

online behavior (Lo Cricchio et al., 2022; Shin & Ismail, 2014). A mother’s gender role, 
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caring kindly for the family (Laghi et al., 2012), can further reduce children’s risk 

perception of online information disclosure. Therefore, if a mother uses evaluative 

mediation, the effect of it on her children’s online disclosure may be reduced. In other 

words, when a mother conducts a restrictive mediation strategy, it can be more effective 

in reducing her children’s online disclosure, including self-information and sharing-

information disclosure. 

Similarly, due to the importance of self-information and the ease of regulating self-

information disclosure (Chen et al., 2016; Taddicken, 2014), it is easier for a mother to 

make rules and supervise their children’s online self-information disclosure rather than 

their sharing-information disclosure. Therefore, a mother’s restrictive mediation may 

also have a greater impact on their children’s self-information disclosure than their 

sharing-information disclosure. 

Accordingly, the following hypotheses are proposed: 

H2a: A mother’s restrictive mediation is negatively related to her children’s self-

information disclosure. 

H2b: A mother’s restrictive mediation is negatively related to her children’s 

sharing-information disclosure. 

H2c: The negative relationship between a mother’s restrictive mediation and her 

children’s self-information disclosure is stronger than that of her children’s sharing-

information disclosure. 

 

The Moderating Role of Children’s Gender  
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The influence of parental mediation on children’s online disclosure is not only 

related to parents’ gender but also by the children’s gender. The process of socialization 

indicates that children begin to learn specific behavior gender norms and values from 

their social environment beginning in childhood (van der Vleuten et al., 2018), and 

family is one of the most important sources of gender-role socialization (Hitlin, 2006). 

Hence, parents often communicate appropriate gender-category behaviors to promote 

the socialization of children’s gender roles (Updegraff et al., 2009). According to the 

theory of gender-role learning, boys and girls are more likely to learn appropriate 

gender-role behaviors from parents of the same gender (van der Vleuten et al., 2018). 

Similarly, the process of socialization also indicates that children are particularly 

susceptible to same-gender parents due to both active learning from and imitating 

parents of the same gender, as well as societal encouragement (Updegraff et al., 2009; 

van der Vleuten et al., 2018). Therefore, this study proposes that the influence of 

parental mediation strategies on children’s online disclosure may be moderated by 

children’s gender. 

First, boys are more likely than girls to be affected by their father’s values and to 

imitate his behavior (van der Vleuten et al., 2018). Thus, when the father uses an online 

mediation strategy, boys are more likely to be affected than girls. Specifically, when the 

father discusses and analyzes online content and issues with boys—i.e, using evaluative 

mediation rather than restrictive mediation—not only are the boys more likely to feel 

respected (Liu et al., 2013), they are also more likely to gain independence and 

responsibility (Hess et al., 2014; Montgomery et al., 2017), which is consistent with the 
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social gender role of males (Philip et al., 2019). Thus, a father’s evaluative mediation 

is more accepted by their sons, and it can help reduce boys’ self-information and 

sharing-information disclosure. However, girls are brought up to be dependent and 

loving in the family, and a father’s evaluative mediation based on discussing and 

promoting children’s independence does not match the girls’ gender roles (Hess et al., 

2014; van der Vleuten et al., 2018). Moreover, discussion-based evaluative mediation 

under non-gender role learning is more likely to annoy girls (Stearns & McKinney, 

2020), which reduces the effectiveness of a father’s evaluative mediation. Thus, boys’ 

online disclosure is more likely to be affected by the father’s evaluative mediation than 

girls’ disclosure. Specifically, since self-information is more important and it is easier 

for parents to supervise the content of children’s self-information disclosure, boys’ self-

information disclosure is more likely to be negatively affected by the father’s evaluative 

mediation than sharing-information disclosure.  

Accordingly, the following hypotheses are proposed: 

H3a: A father’s evaluative mediation is more negatively related to boys’ self-

information disclosure than that of girls’ self-information.  

H3b: A father’s evaluative mediation is more negatively related to boys’ sharing-

information disclosure than that of girls’ self-information.   

H3c: For boys, the negative relationship between a father’s evaluative mediation 

and his children’s self-information disclosure is more significant than that of his 

children’s sharing-information disclosure. 
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Second, similarly, girls are more likely to be affected by their mother’s values and 

to imitate her behavior (van der Vleuten et al., 2018). Thus, when a mother uses an 

online mediation strategy, girls are more likely to be affected than boys. A mother has 

female social gender-role characteristics, such as concern and love (Laghi et al., 2012; 

Philip et al., 2019), which are role characteristics expected by society in the 

socialization of girls. As a result, the girls are more likely to approve of their mothers’ 

beliefs and behavior (Hess et al., 2014; van der Vleuten et al., 2018). When a mother 

uses restrictive mediation rather than evaluative mediation, she clarifies rules and 

boundaries for her children’s online behavior (Lo Cricchio et al., 2022; Shin & Kang, 

2016). Girls who identify with and learn from their mother’s behavior (van der Vleuten 

et al., 2018), and who are raised to be dependent on their family from an early age (Hess 

et al., 2014), may be more willing to follow such rules and reduce their amount of online 

information disclosure. However, boys are more likely to rebel when exposed to rules 

because they have been raised to be independent (Lo Cricchio et al., 2022; Stearns & 

McKinney, 2020). When the mother uses rule-based restrictive mediation, she expects 

the children to directly follow these rules and make behavioral responses (Lee, 2012). 

However, boys are raised to be independent from an early age and they need to 

internalize the process (McKinney & Stearns, 2021)—i.e., changing attitudes to 

changing behaviors—which does not match the mother’s restrictive mediation. As a 

result, boys may be less likely to understand and follow their mother’s rules, resulting 

in a less effective use of restrictive mediation by their mother. Therefore, a mother’s 
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restrictive mediation may be more effective in reducing girls’ online information 

disclosure, especially girls’ self-information disclosure. 

Accordingly, the following hypotheses are proposed: 

H4a: A mother’s restrictive mediation is more negatively related to girls’ self-

information disclosure than that of boys’ self-information.  

H4b: A mother’s restrictive mediation is more negatively related to girls’ sharing-

information disclosure than that of boys’ self-information.  

H4c: For girls, the negative relationship between the mother’s restrictive 

mediation and the children’s self-information disclosure is more significant than that 

of the children’s sharing-information disclosure. 

 

Control Variables 

Based on the literature review, I included the perceived benefits and risks of 

adolescents’ online disclosure as control variables. For the perceived benefits, I include 

adolescents’ perceived self-enhancement and perceived socialization benefits as control 

variables because the two variables are seen as facilitators of online disclosure. For the 

perceived risks, I included the experience of cyberbullying as a control variable, which 

is seen as an inhibitor of online disclosure. I also treated both father’s restrictive 

mediation and mother’s evaluative mediation as control variables. In addition, I added 

the adolescent’s age, father’s age, mother’s age, and household income as control 

variables for online disclosure.  

    Figure 1 depicts the theoretical model. 
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Figure 1. The Conceptual Model. 

 

METHOD 

Sample and Procedure 

I conducted this study at the beginning of 2022. The data were collected from a 

sample consisting of family triads (i.e., a father, a mother, and a teenage child) in a 

junior-senior high school in Eastern China. I chose these students because as 

adolescents, they are not as mature as adults, and thus they may disclose information 
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that could lead to serious consequences (Liu et al., 2019). The samples from junior-

senior high school fit our research more closely. 

Prior to the main data collection process, I conducted a pilot study with 10 

randomly selected junior-senior high school students in China. The initial measurement 

scales in this study were primarily obtained through a literature search. After these 

scales were validated and adjusted, I finalized the questionnaire after trials based on 

small samples. The survey was conducted in China, therefore, I used the back-

translation method. This method, in which a survey is first translated from English to 

Chinese and then back again to English, ensures the idiomatic equivalence of the 

Chinese and English versions (Spielmann & Brislin, 1977). 

In the main study, I contacted several junior-senior high schools in Eastern China 

to explain the purpose of this study and then submitted a formal application to each 

school principal for approval. One junior-senior high school showed an interest in my 

survey and permitted my application. In return for participation, I promised a copy of 

the research results to this school.  

In this junior-senior high school, 1300 students in 20 classes composed of different 

grades were randomly selected to participate in the study. I distributed 1300 sets of 

questionnaires to the teachers, who handed out the packages to their students in class. 

Matched father-mother-child questionnaires were designed and distributed to reduce 

the impact of the common method bias due to self-reported data from a single source. 

Thus, each package contained three envelopes: a survey for the student, one for the 

student’s mother, and one for the student’s father. The students filled in the 
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questionnaire in class, and it was collected on site by the teachers. The students took 

the other two surveys with prepaid return envelopes home to their parents. After 

completing the survey, the fathers and mothers sealed the envelopes and mailed them 

back to the author. A single identification number was assigned to the three 

questionnaires in each package in order to ensure the responses were from the same 

family. The sections regarding parental mediation, including both restrictive mediation 

and evaluative mediation, and age and household income, were completed by both 

father and mother, respectively. The sections on online disclosure, perceived self-

enhancement and perceived socialization, cyberbullying experience, gender, and age 

were filled out by the students. One thousand and three-hundred sets of questionnaires 

were sent to students in the school. A total of 811 family survey packages were returned 

with complete responses. 

In order to check for nonresponse bias, I compared the responding families to the 

nonresponding families (i.e., packages containing only the student’s responses). The 

results of Pearson chi-square tests indicated no significant differences in the 

demographic factors across these two groups (all p values > 0.1). 

 

Measures 

Independent variables. Parental mediation comprises different forms of 

management including restrictive mediation, evaluative mediation, and co-using 

(Livingstone & Helsper 2008). This study focused on the father’s evaluative mediation 
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and the mother’s constrictive mediation. These two variables were filled in by the 

student’s father and mother respectively and both were measured by three items on a 

seven-point scale (father’s evaluative mediation—e.g., “My child and I have agreed-

upon rules about the websites that my child can or cannot visit”; and mother’s 

restrictive mediation—e.g., “I check and supervise the software that my child installs 

on the computer”;1 = Strongly disagree; 7 = Strongly agree) adapted from previous 

research (Navarro et al., 2013).  

Dependent variables. Using the scale by Chen et al. (2016), students completed 

their online disclosure and measured the two dimensions of actual information 

disclosure in the past 30 days: the self-information disclosure consisted of seven items 

(e.g., “posting pictures/videos of myself”; 1 = None; 7 = Daily or almost daily); and the 

sharing-information disclosure consisted of four items (e.g., “sharing materials that I 

believe are interesting”; 1 = None; 7 = Daily or almost daily). 

Moderator. Children’s gender was the moderator in this study. A dummy variable 

was used and coded as 1 or 0 to indicate boy or girl.  

Control variables. Following prior research (Liu et al., 2013), the age of the child 

was incorporated as a control variable, as this factor may be related to information 

disclosure, and it was self-reported by the students who took part in the survey. 

Moreover, the father’s restrictive mediation and the mother’s evaluative mediation were 

also controlled (Shin & Kang, 2016). These two variables were filled in by the father 

and mother respectively and both were measured by three items on a seven-point scale 

(father’s restrictive mediation—e.g., “I check and supervise the software that my child 
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installs on the computer”; and mother’s evaluative mediation—e.g., “My child and I 

have agreed rules about the websites that my child can or cannot visit”; 1 = Strongly 

disagree; 7 = Strongly agree) (Navarro et al., 2013). In addition, I also controlled a 

child’s perceived self-enhancement (e.g., “The postings I made on social media allow 

me to communicate to others something about me”;1 = Strongly disagree; 7 = Strongly 

agree), perceived socialization (e.g., “I use the postings to communicate to others my 

social status”;1 = Strongly disagree; 7 = Strongly agree) and cyberbullying experience 

(e.g., “People have said negative things (like rumors or name calling) about how I look, 

act, or dress online”;1 = Strongly disagree; 7 = Strongly agree), the age of the father 

and the mother (e.g., “Your age is: 1 = below 30 years old; 2 = 31-40 years old; 3 = 41-

50 years old; 4 = 51-60 years old; 5 = above 60 years old”), and household income 

(e.g., “Your annual household income is: 1 = Under $20,000; 2 = $20,001-40,000; 3 = 

$40,001-60,000; 4 = $60,001-80,000; 5 = $80,001-100,000; 6 = $100,001-120,000; 7 

= $120,001-140,000; 8 = $140,001-160,000; 9 = Above $160,001”). 

 

Table 2. Measurement Items  

Children’s self-information disclosure (1 = None; 7 = Daily or almost daily) 

(Chen et al., 2016) 

During the past 30 days, how often did you do the following activities? 

SeID 1 Posting my locations. 

SeID 2 Posting pictures/videos of myself. 

SeID 3 Posting pictures/videos of my activities. 

SeID 4 Posting pictures of the food I ate. 

SeID 5 Posting pictures of me dining in a restaurant. 

SeID 6 Posting pictures of my travel. 

SeID 7 Posting pictures of my purchases. 

Children’s sharing-information disclosure (1 = None; 7 = Daily or almost daily) 

 (Chen et al., 2016)  
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During the past 30 days, how often did you do the following activities? 

ShID 1 Sharing news with others. 

ShID 2 Sharing materials that I believe are interesting. 

ShID 3 Sharing materials that provide tips to make life easier. 

ShID 4 Sharing materials that can benefit our work/study. 

The father’s/mother’s restrictive mediation (1 = Strongly Disagree; 7 = Strongly Agree) 

(Navarro et al., 2013) 

REM 1 I check the web pages that my child visits on the internet. 

REM 2 I check and supervise the software that my child installs on the computer. 

REM 3 I have installed software or filters that keep my child from going to specific websites or 

downloading specific information. 

The father’s/mother’s evaluative mediation (1 = Strongly Disagree; 7 = Strongly Agree) 

(Navarro et al., 2013) 

EVM 1 My child and I have agreed-upon rules about the amount of time s/he can spend online. 

EVM 2 My child and I have agreed-upon rules about the websites that my child can or cannot 

visit. 

EVM 3 My child and I have agreed-upon rules about the personal information that my child can 

or cannot share online. 

Children’s perceived self-enhancement (1 = Strongly Disagree; 7 = Strongly Agree) 

(VanMeter et al., 2015) 

PSE1 The postings I made on social media allow me to communicate to others something 

about me 

PSE2 I believe other people can form an impression of me based on the postings I made on 

social media 

PSE3 I choose the postings that are good representations of who I am 

PSE4 I feel that the postings help me show others who I am or who I’d like to be. 

PSE5 I feel that the postings I made on social media can enhance my image 

Children’s perceived socialization (1 = Strongly Disagree; 7 = Strongly Agree) 

(VanMeter et al., 2015) 

PSO1 I use the postings to communicate to others my social status 

PSO2 Through the postings on social media I can connect with other people 

PSO3 The postings I made on social media help me associate with certain groups of people 

PSO4 I communicate my success through the postings I put up on social media 

Children’s cyberbullying experience (1 = Strongly Disagree; 7 = Strongly Agree) 

(Tynes et al., 2010) 

CBU1 People have said negative things (like rumors or name calling) about how I look, act, 

or dress online 

CBU2 People have said mean or rude things about the way that I talk (write) online 

CBU3 People have posted mean or rude things about me on the Internet 

CBU4 I have been harassed or bothered online for no apparent reason 

CBU5 I have been harassed or bothered online because of something that happened at school 

CBU6 I have been embarrassed or humiliated online 

CBU7 I have been bullied online 
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CBU8 I was threatened online because of the way I look, act or dress 

 

Results 

Assessment of measures. According to the suggestion by Fornell and Larcker 

(1981), I assessed the reliability of items by evaluating the item loadings on their 

corresponding construct and internal consistency. The internal consistency for all 

constructs is satisfactory in that all values of Cronbach’s alpha were equal to or greater 

than 0.70 (see Table 3). The convergent and discriminant validity of the multi-item 

scales were obtained via CFA analysis. If the average variance extracted (AVE) values 

exceed 0.50, convergent validity is adequate (Fornell & Larcker, 1981). As shown in 

Table 3, the results established convergent validity of these factors with most of AVE 

scores above 0.50, with the exception of the convergent validity value of children’s 

perceived socialization, which was at 0.46. Fornell and Larcker (1981) also indicated 

that if the AVE score is between 0.4–0.5, but the composite reliability of the construct 

is higher than 0.6, the convergent validity is still adequate. In this study, the composite 

reliability of children’s perceived socialization was 0.70, and thus its convergent 

validity was also adequate. Discriminant validity is established if the AVE score is 

higher than the squared correlation coefficients between factors (Fornell & Larcker, 

1981). Results in Table 3 indicated that this criterion was met across all pairs of factors. 
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Tests of hypotheses. I used the structural equation model (SEM) to examine the 

hypotheses with Mplus 7 (Muthén & Muthén, 2012). The SEM analysis is suitable for 

this study since it examines all effects simultaneously to accurately model the causal 

mechanism (Williams and Anderson, 1994). All variables, with the exception of the 

categorical ones, were standardized. The model fit the data at an accepted level (χ2 = 

2216.14, df = 970; χ2/df = 2.28; RMSEA = 0.042; CFI = 0.90; TLI = 0.88). 

H1a and H1b state that a father’s evaluative mediation is negatively related to his 

children’s self-information disclosure and sharing-information disclosure, respectively. 

Consistent with H1a and H1b, results showed that a father’s evaluative mediation has a 

negative effect on his children’s self-information disclosure (β = -0.09, p < 0.05) and 

sharing-information disclosure (β = -0.08, p < 0.05), respectively. Moreover, the 

negative effect on the children’s self-information disclosure (β = -0.09, p < 0.05) is 

stronger than that of the children’s sharing-information disclosure (β = -0.08, p < 0.05). 

The result supports H1c. 

H2a and H2b state that a mother’s restrictive mediation is negatively related to her 

children’s self-information disclosure and sharing-information disclosure, respectively. 

Consistent with H2a and H2b, results showed that a mother’s restrictive mediation has a 

negative effect on her children’s self-information disclosure (β = -0.11, p < 0.01) and 

sharing-information disclosure (β = -0.09, p < 0.05), respectively. Moreover, the 

negative effect on children’s self-information disclosure (β = -0.11, p < 0.01) is stronger 

than that of the children’s sharing-information disclosure (β = -0.09, p < 0.05). The 

result supports H2c. 
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H3a and H3b describe the moderating roles of the children’s gender on the effect 

of the father’s evaluative mediation on his children’s self-information disclosure and 

sharing-information disclosure, respectively. Considering that gender is a category 

variable, to understand the nature of the interaction effects, a bootstrapping of 5,000 

iterations revealed that the effect of a father’s evaluative mediation on his children’s 

self-information disclosure was negative (-0.16) and significant (p < 0.01) with boys, 

but not significant (-0.03; p=n.s.) with girls. These results lend support for H3a. 

Consistent with H3b, the effect of a father’s evaluative mediation on children’s sharing-

information disclosure was negative (-0.12) and significant (p < 0.05) with boys, but 

not significant (-0.01; p=n.s.) with girls. Moreover, the negative effect on the boys’ self-

information disclosure (β =- 0.16, p < 0.01) is stronger than that of sharing-information 

disclosure (β = -0.12, p < 0.05). The result supports H3c. These results are presented in 

Table 4. 

H4a and H4b describe the moderating roles of the children’s gender in the effect of 

a mother’s restrictive mediation on children’s self-information disclosure and sharing-

information disclosure, respectively. Considering that gender is a category variable, to 

understand the nature of the interaction effects, a bootstrapping of 5,000 iterations 

revealed that the effect of a mother’s restrictive mediation on children’s self-

information disclosure was negative (-0.16) and significant (p < 0.01) with girls, but 

not significant (-0.04; p=n.s.) with boys. These results lend support for H4a. Consistent 

with H4b, the effect of a mother’s restrictive mediation on her children’s sharing-

information disclosure was negative (-0.13) and significant (p < 0.05) with girls, but 
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not significant (-0.04; p=n.s.) with boys. Moreover, the negative effect on the girls’ self-

information disclosure (β = -0.16, p < 0.01) is stronger than that of the girls’ sharing-

information disclosure (β = -0.13, p < 0.05). The result supports H4c. These results are 

presented in Table 4. 

 

Table 4. Results of the Moderating Effects of Children’s Gender 

Independent 

variables 

Independent variables Moderator variable 

Parental mediation Children’s information disclosure Children’s gender 

Effect (boy) Effect (girl) 

Father’s evaluative 

mediation 

Children’s self-information 

disclosure 
-0.16** -0.03 

Children’s sharing-information 

disclosure 
-0.12* -0.01 

Mother’s restrictive 

mediation 

Children’s self-information 

disclosure 
-0.04 -0.16** 

Children’s sharing-information 

disclosure 
-0.04 -0.13* 

Note. N=811. *p<0.05, **p<0.01. 

 

DISCUSSION 

Two main findings are proven in this study. First, the effectiveness of parental 

mediation on adolescents’ online disclosure is affected by parental gender. Specifically, 

when a father uses evaluative mediation and a mother uses restrictive mediation, 

children offer less self-information and sharing-information disclosure on the internet, 

especially in regards to self-information disclosure. Second, the effectiveness of 

parental evaluative mediation and restrictiveness mediation on adolescents’ online 
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disclosure can be moderated by children’s gender. Specifically, children’s self-

information disclosure and sharing-information disclosure, especially self-information 

disclosure, are more effectively reduced when parents and children are of the same 

gender; that is, when a father uses evaluative mediation for boys (vs. girls) and a mother 

uses restrictive mediation for girls (vs. boys). 

 

Theoretical and Practical Implications 

First, this study extends the research on information privacy disclosure. Traditional 

privacy calculus literature has mostly focused on adults and their individual 

perspectives. The literature has assumed that individuals are rational and thoughtful, 

and make privacy decisions based on full consideration of the benefits and costs (or 

risks) of online disclosure (Dinev et al., 2015; Smith et al., 2011). However, adolescents 

often underestimate risks and overestimate benefits due to the limited rationality and 

cognition (Jia et al., 2015), and their privacy decisions can and are easily influenced by 

social factors such as the presence, attitudes, and behaviors of parents and peers. Given 

that parents are important socialization agents in adolescents growth, this study 

highlights the influence of parental mediation on information privacy disclosure of 

adolescents and extends previous research on information privacy disclosure by 

exploring the socialization influencing factors of adolescents’ online disclosure (i.e., 

parental behavior). 
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Second, the results of this study enrich the research on the impact of parental 

mediation on adolescents’ online disclosures. In previous studies, scholars investigated 

the father or the mother separately, but have not simultaneously compared the effects 

of mediation strategies of each parent on adolescents’ online disclosure (Chen et al., 

2016; Lee & Chae, 2012). Due to different gender roles, this study shows that when a 

father uses evaluative mediation and a mother uses restrictive mediation, it is more 

conducive to reducing adolescents’ online disclosure, especially in regards to self-

information disclosure rather than to sharing-information disclosure. The results of this 

study respond to the call of Lo Cricchio et al. (2022) for a deeper exploration of the 

relationship between parental mediation and adolescents’ online disclosure in the future. 

It also explains the influence process of parental mediation on children’s online 

disclosure from the internalization process triggered by the father’s evaluative 

mediation and the compliance process triggered by the mother’s restrictive mediation. 

Thus, this study further extends the research on the influence of parental mediation on 

adolescents’ online disclosure. 

Third, from the perspective of sociology, this study further explores the 

relationship between parental mediation and adolescents’ online disclosure behavior. 

Previous research has shown a range of findings. Some studies have shown that parental 

mediation can reduce adolescents’ online disclosure (Liu et al., 2013; Liu et al., 2016; 

Lwin et al., 2008), while others showed opposite findings—that is, parental intervention 

can increase such disclosure (Shin & Ismail, 2014; Shin & Kang, 2016), and still others 

have shown no significant relationship between parental mediation and adolescents’ 
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online disclosure (Shin et al., 2012). Using the sociological concept of gender as the 

moderating role, this study proves that the effects of parental mediation may be due to 

the different roles between the father and the mother, as well as the gender mismatch 

between parents and children. Specifically, this study shows that when the father uses 

evaluative mediation for the boys, and the mother uses restrictive mediation for the girls, 

adolescents’ online disclosure can be more effectively reduced. The results respond to 

the contextual reasons for inconsistent findings in previous studies and indicate the 

importance of matching parents’ and adolescents’ gender. Moreover, this study also 

expands the boundary conditions for the effect of parental mediation on adolescents’ 

online disclosure by introducing the sociological concept of gender, which provides a 

new response to the controversy regarding the relationship between parental mediation 

and adolescents’ online disclosure. 

Fourth, the results of this study extend the research in the field of online disclosure 

through a more detailed dimensional division. In previous studies, adolescents’ online 

disclosure has been generally explored as a single dimension. However, many newer 

studies have indicated that adolescents disclose more than one type of information 

online, and these various types have different characteristics (Chen et al., 2016; 

Taddicken, 2014). Based on these findings, this study divides online disclosure into 

self-information disclosure and sharing-information disclosure, and shows that the 

father’s evaluative mediation and the mother’ restrictive mediation are more effective 

in reducing adolescents’ self-information disclosure rather than the sharing-information 

disclosure. 
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Finally, in terms of practical management, the results of this study provide advice 

for parents on how to effectively supervise their children’s online disclosure. Due to 

immaturity and lack of life experience, adolescents fail to fully understand the 

importance of private information protection, which can bring a high risk with the use 

of the internet (Lee & Chae, 2012; Shin & Kang, 2016). Parents are responsible for 

supervising and guiding their children’s values and behavioral norms in the process of 

socialization (Lo Cricchio et al., 2022). The results of this study suggest that a father 

uses evaluative mediation when he supervises his children’s online disclosure and this 

strategy can be more effective in reducing information disclosure, especially when used 

with boys, and in the case of self-information disclosure. Mothers fare better with a 

restrictive mediation strategy when supervising children’s online information 

disclosure, and this strategy can be more effective in reducing the information 

disclosure, especially when used with girls, and in the case of self-information 

disclosure. 

    

Limitations and Future Directions 

Some limitations in this study can be further discussed and improved upon. First, 

although the data of parental mediation in this study are reported by actual parents, 

there may be a difference between parents’ real-world behavior and children’s 

perception of such behavior. Thus, future studies can use parent-child dyadic samples 

to simultaneously measure the separate assessment of parental mediation of parents and 



40 

 

children to improve measurement accuracy. Second, the age difference between 

adolescents is not taken into account in this study, and some studies have shown that 

adolescents of different ages have different online disclosure behaviors (Xie & Kang, 

2015). Thus, future research can further explore parental mediation effects on online 

disclosure at different ages. Third, this study takes China as the research background. 

In China, the gender roles of males and females are more traditional, which may be 

different from those in Western countries. Thus, cross-country or cross-cultural 

comparison studies might be explored in the future. Finally, based on the sociological 

perspective, this study only considers the gender of parents and children to explain the 

inconsistent results of previous studies. Future studies should consider whether other 

contextual factors also play a role in explaining the inconsistent results, such as 

adolescents’ self-efficacy toward online behavior (Dienlin & Metzger, 2016). 
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此页开始为致谢页 

 

1. 论文的选题来源、研究背景； 

    选题来源为自选，现在大家都拥有手机、平板电脑或者笔记

本电脑，让我们有机会使用各种社交媒体。我们喜欢在上面发帖，

既发布自己的信息，也发布共享的信息，这是两种不同的隐私披

露。但是我也经常在新闻上看到这些隐私披露导致的严重后果。

所以，我在思考如何减少青少年的隐私披露。传统的信息经济学

是从风险和收益的视角进行分析，而青少年经常高估收益，低估

风险。因此，我另辟蹊径，选择从父母干预的视角，探索何种干

预措施能有效减少青少年不同类型的隐私披露。 
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偿指导。 
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